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From the President’s desk
Having been in the President’s seat for six months now, I’m excited to share some changes 
we’re making here at Te Whakarōpūtanga Kaitiaki Kura o Aotearoa.

As a membership organisation, our members are at the heart of everything we do. That 
may sound obvious, but the latest round of educational announcements has reinforced 
the need to clarify the different parts of our organisation and their roles.

As the NZSBA Board, we’ve been discussing for some time how challenging it can be 
to run an organisation where one part provides services contracted by the Ministry of 
Education, while another part represents and advocates for the collective voice of our 
members. These two responsibilities don’t always align!

Over the coming months, you’ll notice us referring more purposefully to different areas 
of NZSBA. You’ll see new branding and names, and we’ll be adding clarity around the 
benefits of membership.

Most noticeably, the part of the organisation that delivers contracted services to all 
schools will soon be known as GovHub. If you need employment advice—call GovHub. 
Governance advice—GovHub. Learning and development sessions for your board—
GovHub. NZSBA’s GovHub will be the go-to place for all school boards to access the 
standard information and advice they need, and it will remain available to all schools.

So, what does membership give you? Membership means advocacy for our collective 
voice. It means connection with other organisations and government departments, where 
we share information directly with members. It means events, learning opportunities, 
and networking where you can raise issues, get support, and learn from each other’s 
experiences. It also means access to benefits for your school, such as discounts on your 
copyright licence (for some schools, this discount alone covers the membership fee), 
plus upcoming personal benefits and discounts via our new membership app (coming 
in March 2026). Most importantly, it means that as your President, I can speak on your 
behalf—even when we disagree with the Minister of the day—without compromising the 
contracted side of our organisation.
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So, as we reach the end of 2025, I’d like to wish you all a safe and enjoyable summer. I’m 
looking forward to bringing you some exciting new benefits in early 2026.

Meri Kirihimete me te Tau Hou.

....and in case you missed it, correspondence that has gone out from NZSBA over 
the last month:

•	 11/11 Petition regarding the removal of Te Tiriti from school board objectives.

•	 3/12 Survey for Education and Training (system reform) Amendment Bill.

•	 We’ve issued over 40 long service certificates in the last two months, if you 
have a long-standing board member you’d like recognised, please head to our 
website.

•	 Finally, please note that, as allowed in the 2025 Constitution, the board has 
fixed a spelling error, changing ‘proceeding’ to ‘preceding’ in section 6.4.

Meredith Kennett, President

https://nzsta.createsend.com/campaigns/reports/viewCampaign.aspx?d=y&c=AFD6D759055269E5&ID=284586DBEC8AE9282540EF23F30FEDED&temp=False&tx=0&source=Report
https://nzsta.createsend.com/campaigns/reports/viewCampaign.aspx?d=y&c=AFD6D759055269E5&ID=9698D0FF77A1195E2540EF23F30FEDED&temp=False&tx=0&source=Report
https://www.tewhakaroputanga.org.nz/member-home/recognition-of-service-awards
https://www.tewhakaroputanga.org.nz/assets/2025-Constitution-Final-v2.pdf?vid=4
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NZSBA President Meredith Kennett on the Government’s recent decision to remove boards’ 
requirement to give effect to Te Tiriti o Waitangi in the Education and Training Act 2020.

The recent change to the Education and Training Amendment Bill — removing the 
requirement for school boards to give effect to Te Tiriti o Waitangi — has sparked discussion 
across the education sector. Minister of Education Erica Stanford described the amendment 
to section 127 as a way of refocusing boards on their “core job”: lifting student achievement. 
While some may interpret this as suggesting boards have lost sight of achievement, those 
involved in governance know that success is shaped by much more than assessment data 
alone. Achievement grows in environments where students feel safe, connected, valued 
and seen. For many schools, Te Tiriti obligations have been a practical way to foster these 
conditions.

In my own experience, our board used this responsibility to build a genuine relationship 
with the tangata whenua of the land our school sits on. Learning their stories — the history 
behind place names and the connections to our environment — helped us understand local 
aspirations and challenges. This connection led our board, staff, students and community on a 
journey that might never have happened otherwise.

Other boards have used the obligation to embed tikanga and te reo in daily routines, review 
policies through a wellbeing and equity lens, and create spaces where Māori students feel 
recognised and included. For these reasons, the change has unsettled many. It is not simply a 
legislative adjustment; it affects the everyday conditions that support the success of the young 
people we serve.

Removal of Te Tiriti requirements
for boards
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The Minister has explained that Treaty responsibility sits with the Crown, not with boards, 
suggesting expectations have become too heavy for those who give their time freely. Yet 
boards are not volunteers in the casual sense.

They are elected members of Crown entities with statutory powers, tasked with setting 
the strategic direction of every state school in Aotearoa. Boards define culture, values 
and long-term vision, and in practice, they are where the Crown meets the daily lives 
of children and whānau. If Te Tiriti doesn’t belong at this level — where identity and 
belonging are shaped — it is hard to see where it could.

What has deepened concern is the lack of consultation. The amendment was introduced 
after formal consultation had closed, leaving boards, principals, iwi and whānau with 
little opportunity to respond. For a change that influences how Treaty principles are lived 
in schools — in curriculum, pastoral care and engagement — the absence of dialogue was 
disappointing. Good law-making benefits from consultation, and many feel that principle 
was overlooked here.

Beyond process, the amendment raises legal and constitutional questions. Boards have 
long acted as part of the Crown in giving effect to Treaty responsibilities at the level where 
they matter most: inside the school gate. Drawing these obligations back to the centre risks 
making them less visible and harder for communities to influence. Unsurprisingly, calls for 
a Waitangi Tribunal inquiry are growing.

The debate is not only philosophical. The language that remains has been softened, 
reducing boards’ statutory duties to Māori students. Instead of requiring boards to 
achieve equitable outcomes for Māori learners, the new wording asks only that they seek 
to achieve them — shifting from a firm duty to an aspirational goal. Similarly, while the 
requirement to provide instruction in te reo Māori remains, the broader expectation to 
reflect tikanga, mātauranga and te ao Māori in plans and policies has been removed. 
In its place is a general obligation to reflect New Zealand’s cultural diversity, which no 
longer centres Māori worldviews or partnership. Together, these changes move Māori 
educational obligations from clear, enforceable duties to more discretionary expectations, 
with less clarity and priority.

Despite these changes, schools know what works. Under the previous mandate, many 
boards took actions that made a real difference:

•	 Embedding clear, measurable goals for Māori learners in strategic plans.

•	 Requiring detailed reporting on Māori achievement and engagement to enable early 
interventions.

•	 Building formal partnerships with mana whenua through hui, MOUs and collaborative 
curriculum planning.

•	 Establishing whānau rōpū that influenced policy and wellbeing approaches as part of 
shared governance.

•	 Reviewing behaviour and pastoral-care policies through a Treaty lens, encouraging 
restorative practices.
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•	 Prioritising cultural competence in staff recruitment and leadership appointments.

•	 Normalising daily practices such as karakia, waiata and te reo greetings to reflect 
partnership.

•	 Introducing bilingual signage and visible Māori identity in school environments.

•	 Co-designing local curriculum content with mana whenua.

These actions strengthened belonging, trust and engagement — all of which are 
linked to improved achievement. When Māori students see their language and culture 
reflected in school life, they feel a stronger sense of belonging. When whānau are 
involved in shaping school direction, trust deepens, and communication improves. 
When teachers build cultural capability, relationships strengthen, and learning 
accelerates. Far from distracting from achievement, Treaty obligations created the 
conditions in which achievement could thrive.

Across the motu, boards have reaffirmed their commitment to honouring Te Tiriti 
in governance, regardless of legislative changes. The concern is not that these 
commitments will disappear overnight, but that without the anchor that tied 
governance to partnership, they may gradually drift — becoming aspirations rather 
than expectations. This change also occurred without public consultation or robust 
expert advice.

Ultimately, this debate is not just about a clause in a statute. It is about where we 
believe our founding document belongs in the daily life of public institutions. School 
boards set the vision for their schools. They hold responsibility for culture, identity, 
belonging and the relationship between the Crown and its school communities. 
Upholding Te Tiriti as the founding promise of our nation is not symbolic — it shapes 
the conditions in which young people learn, connect and thrive. If Te Tiriti does not 
belong at this frontline — where its meaning is lived rather than recited — it is difficult 
to see where it could belong at all.



ERO’s new report shows encouraging early signs, but the policy’s 
continued success will rely on thoughtful governance.
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Phone ban – new 
ERO report
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When New Zealand introduced a nationwide requirement in Term 2, 2024 for students to 
keep their phones “away for the day”, it joined a growing list of countries, including Australia, 
taking action to reduce digital distraction, improve focus, and limit the harm associated with 
social media. While the policy is not without its controversies, one year on, the Education 
Review Office has examined how well it is working in practice; how consistently schools are 
enforcing it and what difference it has made to learning and wellbeing. The overall picture that 
emerges is encouraging but far from straightforward.

ERO’s review shows that nearly all schools serving Year 7 and above have implemented the 
ban and most have consistent rules across year levels, but implementation looks different 
depending on the school. Primary schools, for example, generally take the strongest approach, 
with about 64 percent collecting student phones daily, often storing them in lock boxes until 
the end of the day. By contrast, 80 percent of secondary schools allow students to keep their 
phones on them, usually in their bags or lockers, and rely on monitoring and classroom 
enforcement rather than storage. 

At the scale of many secondary schools, some with over 100 teachers on staff, ensuring 
consistent enforcement outside the classroom becomes difficult. While 93 percent of Year 7–8 
students say they never use their phones in class, this drops steeply with age to just 37 percent 
for Year 12–13. Only about half of secondary students fully comply with the rules. 

Break times and unsupervised areas remain significant vectors. More than a third of secondary 
students continue to use phones during morning tea or lunch, as well as in bathrooms and 
out-of-sight areas. ERO also notes that in schools serving lower socio-economic communities, 
student compliance is lower still, but interestingly, improvements in outcomes are greater. 
This may be because students in these communities experience more digital distraction to 
begin with, giving the ban more room to make a difference.

The difference it makes is clear. Around eight in ten secondary teachers report improved 
student focus in class, and roughly six in ten say academic achievement has improved since the 
ban began. Schools also report better behaviour and markedly reduced bullying, particularly 
cyberbullying. Some describe visible shifts in social dynamics from students talking more at 
breaks to playing games, which many teachers say they haven’t seen in years. 

Improvements are often strongest in the schools facing the biggest barriers. In low socio-
economic communities, for example, secondary leaders were more likely to report improved 
mental health, behaviour, focus and reduced bullying compared to their peers in higher socio-
economic areas. 

Pacific students appear to benefit the most from the new rules, reporting gains across focus, 
achievement, attendance, behaviour and wellbeing. But for students with disabilities or 
specific learning needs, the policy’s impacts are more complex. While most secondary schools 
offer exemptions for health and disability needs, a quarter do not offer exemptions for specific 
learning needs at all, and over a quarter of teachers are unaware of their school’s exemption 
policies or who they apply to. Schools with large exemption lists face practical challenges 
ensuring teachers know which students are accessing their phones legitimately.
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Enforcement also matters enormously. Schools that confiscate phones immediately when 
rules are broken, notify parents, or impose stepped consequences consistently see better 
focus, behaviour and achievement. Secondary schools are twice as likely to report improved 
outcomes when they confiscate phones rather than give warnings alone. But “soft” 
enforcement, such as simply telling students to put their phone away, can halve compliance 
rates for senior students. Enforcement gaps between teachers in the same school can 
undermine the policy as well. When some teachers turn a blind eye or make exceptions, it 
erodes the credibility of those who enforce consistently.

Parents remain critical in ensuring the requirement’s successful implementation. Most 
teachers say parent support helps, yet six in ten parents haven’t changed how they 
communicate with their child during the school day, meaning students still receive messages, 
calls or notifications that may encourage rule-breaking. Where parents resist the policy, 
student compliance drops significantly. Some parents defend their contact as necessary 
for coordination or safety, while schools point out that constant messaging during the day 
undermines the purpose of the new rules.

Though the policy has helped schools manage phones more confidently, they are only one 
part of the wider web of digital distraction. Wearable devices like smartwatches, wireless 
earbuds and laptops remain loopholes, particularly in secondary settings. Teachers describe 
feeling like they are “playing whack-a-mole”, shutting down one pathway to distraction only 
to see another pop up. Many schools report that it is nearly impossible to monitor phones 
across a large campus at all times.

Still, the policy’s early effects as detailed in the report are impressive. ERO concludes that 
“Phones Away for the Day” is making a clear and positive difference to behaviour, focus and 
learning, and recommends the requirement continue, alongside stronger guidance, better 
communication with parents and consideration of extending restrictions to other digital 
devices where necessary.

For boards, the findings reinforce a few key points. First, the culture around enforcement 
matters as much as the rule itself. Boards are key in ensuring their school’s policy is clearly 
communicated, consistently applied and backed by staff training. Second, communication 
with parents is critical. Without strong parental buy-in, especially in secondary schools, 
compliance will remain patchy. Third, exemptions must be carefully managed so that 
students with genuine health, disability or learning needs are supported without creating 
confusion for staff.

Most importantly, the review shows that removing phones are proving not just to be 
behavioural strategy but an equity intervention as well. The greatest improvements appear 
where the challenges are greatest. While the policy itself has been a point of public contention, 
it’s here, and sustaining the benefits outlined in the report will require thoughtful governance, 
especially as schools grapple with the next frontier of managing the digital distractions still in 
students’ pockets, on their wrists and in their backpacks.
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By Jacob West, Senior Content Producer, Institute of DirectorsBy Jacob West, Senior Content Producer, Institute of Directors

When Balaclava School in Dunedin temporarily closed in November due to concerns about 
asbestos contamination in coloured play sand, Principal Gary Marsh’s response was swift, 
transparent and process-driven.

While the incident made headlines, Marsh’s approach highlighted the importance of clear 
operational leadership, steady communication and governance that builds trust – particularly in 
moments of heightened public attention.

“It started with a message from the Secretary of Education,” Marsh recalls. “The Ministry alerted 
schools to concerns about certain brands of coloured sand, so I immediately asked staff to check. 
Even though our sand didn’t match the original recall, I had a gut feeling it would go wider. So, 
we isolated it right away.”

That decision proved wise. As more brands were identified in the recall, Marsh proactively 
contacted WorkSafe and a local licensed asbestos removal company. He credits Scope as 
“outstanding” in supporting schools through testing and remediation.

Balaclava initially closed one classroom and an entrance area. As the list of affected products 
grew, Marsh ordered testing for all sand types on site, not just those flagged by authorities. “I 
wanted my community to know we had thoroughly tested, not just ticked boxes,” he says. “We 
weren’t going to wait for the next update. That was key.”

Backing the call: sand, safety 
and a board’s response
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While the incident was operational in nature, Marsh was clear about when and how governance 
entered the picture. “I had to get board approval to close the school,” he says. “It was a Sunday 
when I realised I physically couldn’t house students safely. I rang my board chair, and we agreed 
– closing was the only responsible option.”

Because Balaclava was already managing renovations that reduced classroom space, the additional 
closures left students with nowhere to go. “If I’d had access to those rooms, I wouldn’t have 
needed to close,” Marsh says. “But given the situation, we acted fast.” The school reopened the 
next day after receiving negative test results.

Throughout the process, Marsh maintained close communication with his board. “I kept them 
in the loop: here’s what we found, here’s who I contacted, here’s the advice I followed,” he says. 
“The board didn’t need to step in and make decisions – they needed to be confident the right steps 
were being taken.”

Marsh used Balaclava’s communication system to alert families on a Sunday evening. “We said: 
we’ve got sand that might be affected. We’ve isolated it. We’re testing everything. Your kids won’t 
be near it until we have results.”

The response was overwhelmingly positive. “Normally you’d get the odd snarky email when 
schools close,” he says. “But this time, I got five emails of support and not one complaint. That’s 
the value of being open and honest.”

Marsh believes that governance in situations like this is less about intervention and more about 
trust and preparedness. “When things go wrong and boards panic or try to solve everything 
themselves, that’s when mistakes happen,” he says. “But if the board is confident the school leader 
is following the right processes, policies and procedures, then it’s just that – a process to follow.

“Our board was able to say, ‘yes, we’re aware – everything’s being done properly’. That’s what the 
community expects.”

A key part of this confidence stems from the school’s health and safety governance. Balaclava 
has a health and safety committee – including board representation – that meets each term. The 
group reviews the accident register and hazard logs and reports to the board with updates and 
recommended actions.

“It’s an active process,” Marsh says. “We try to encourage everyone – staff, students, even whānau 
– to raise hazards. Then we mitigate or eliminate them where we can.”

Asked what advice he would give to other school leaders and board members facing high-profile 
safety issues, Marsh is clear: communicate early, clearly and honestly.

“Just say what’s happening. Say: we’ve got the product. We’ve isolated it. We’re testing. Kids 
won’t be back until we’re confident it’s safe. Don’t overcomplicate it. Just be reassuring and 
direct.”

Republished with permission from the Republished with permission from the Institute of Directors. . 

https://www.iod.org.nz/news/articles/backing-the-call-sand-safety-and-a-boards-response#/
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Each year, school audits provide valuable insights into how boards manage public funds and 
uphold accountability. The 2024 audits highlighted several areas that deserve attention from 
school boards, including sensitive expenditure, fraud risk, cyclical maintenance, payroll and 
budgeting. This article focuses on sensitive expenditure and related issues along with practical 
steps boards can take to strengthen governance.

Why sensitive expenditure matters

School boards spend public money, and every dollar must meet high standards of probity 
and financial prudence. Sensitive expenditure refers to spending that could provide a private 
benefit to staff beyond the school’s purpose such as travel, hospitality or unusual purchases. 
These decisions must withstand public and parliamentary scrutiny.

Boards are responsible for:

•	 deciding whether sensitive expenditure is appropriate

•	 ensuring policies and procedures are fit for purpose

•	 monitoring compliance with those policies.

Key findings from the audits

In 2024, auditors noted more concerns about sensitive expenditure than usual. Many related 
to professional coaching and wellbeing support funding for principals, which allowed up to 
$6,000 annually for leadership development. While the intent was clear, spending often strayed 
from the guidelines.

Lessons from the 2024 school 
audits: what boards need to 

know
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Examples of problematic spending include:

•	 personal benefits such as gym memberships, golf fees, yoga classes, dental services and 
adventure tourism

•	 domestic and overseas travel costs without clear business purpose, including stopovers or 
extra travel days, companion travel paid by the school, premium economy flights and Koru 
Club memberships without justification and tourist activities like scenic train rides and 
cruises.

In most cases, boards approved these expenses – even when they conflicted with school 
policies. Few boards sought Ministry approval for benefits beyond collective agreements.

Auditors also raised concerns about:

•	 gifts to staff without board approval or outside policy (34 schools)

•	 hospitality and entertainment expenses that were not moderate or conservative (35 schools)

•	 travel-related spending beyond the principal funding issues (24 schools).

•	 missing documentation (17 schools)

While most schools now have sensitive expenditure policies, many are too generic or boards act 
outside them without explanation. Policies should:

•	 set clear dollar limits and boundaries

•	 require careful judgement where limits aren’t practical

•	 include robust processes for identifying and reimbursing personal costs.

Credit cards and fuel cards remain high risk because spending occurs before approval.  

Common issues included:

•	 no approval or self-approval of expenses (99 schools)

•	 missing documentation (17 schools)

What boards can do

•	 Review and strengthen sensitive expenditure policies – include clear limits and expectations 
and address travel, gifts, hospitality and credit card use 

•	 Ensure robust approval processes – apply the one-up principle (the presiding member 
approves the principal’s expenses) and require documentation for all expenses (supporting 
receipts and explanations are essential)

•	 Monitor compliance regularly – check that spending aligns with policy and purpose and 
identify and reimburse personal costs promptly.

•	 Familiarise themselves with the Auditor-General’s guide for controlling sensitive 
expenditure.

https://oag.parliament.nz/2020/sensitive-expenditure
https://oag.parliament.nz/2020/sensitive-expenditure
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The recent announcement that the Government and IHC have reached a settlement to resolve 
a long running human rights claim marks a significant victory for disability advocates, 
acknowledging what families and educators have been saying for decades; that disabled 
students have not enjoyed an equitable opportunity to learn at their local school. The 
settlement announcement, coming just days after Human Rights Day, represents a new 
willingness to confront the barriers that made participation and achievement difficult, and to 
replace them with structures designed to uphold the rights of disabled learners.

Beyond the symbolic significance, the announcement, importantly, includes a comprehensive 
Framework for Action that will guide system change over at least six years. This framework 
responds to evidence gathered describing exclusion, inconsistent access to support, partial 
attendance patterns and a constant need to fight for resources. The settlement validates those 
experiences and confirms that the education system has not worked well enough for disabled 
students, despite sustained advocacy and the efforts of individual schools. In acknowledging 
this, the Government has agreed to take steps to rebuild the system so disabled learners can 
thrive alongside their peers. 

However, the announcement also acknolwedges too little is currently known about how many 
students need accommodations, what kinds of adaptations help them learn or which supports 
are most effective. Without reliable data, policymaking becomes guesswork and schools are left 
to interpret needs in ways that vary widely. Under the settlement, the Ministry of Education 
will investigate how to strengthen data collection and reporting so decisions about funding, 
staffing and specialist services. This shift lays the groundwork for a more transparent and 
responsive system.

Settlement reached in IHC 
human rights claim for 

disabled students
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Funding structures are another major focus. Many families have described situations where 
support depends heavily on school capability rather than on a child’s actual needs. The 
settlement requires investigation into alternative funding approaches that support early 
intervention and wraparound services.

The reforms also recognise the urgency of improving access to specialist services. Long 
waiting lists have often meant that children go months without the support of speech 
language therapists, behavioural psychologists or other professionals whose guidance is 
critical. Workforce constraints have added pressure to schools, which must navigate complex 
needs without adequate specialist backing. The settlement calls for action to reduce delays 
and improve the relationship between specialists and schools so students receive timely, 
coordinated support. 
 
Curriculum design plays a role as well. Disabled students should be explicitly included in the 
way educational progress is defined, assessed and reported. The Government’s commitment 
involves ensuring that the national curriculum responds to the needs of all learners and that 
teachers are confident in working with diverse groups. This may require improvements in 
teacher education, mentoring and accreditation processes. When teachers have the capability 
and support, classroom environments become more inclusive by default rather than by 
exception. 
 
Physical and digital accessibility are also identified as areas needing improvement. Some 
schools lack the infrastructure or technology required to accommodate disabled learners. The 
settlement directs attention to the need for transparent systems that track accessibility and 
ensure accommodations are available rather than optional.

The dual structure of mainstream and specialist schools will also come under review. 
Understanding how each setting meets the needs of disabled learners will help determine 
where improvements or realignments are necessary. The aim is not to disrupt arrangements 
that work well but to ensure that system design does not create inequities between students 
based only on the type of school they attend. 
 
Underlying all aspects of the settlement is a shift away from deficit based thinking. Families 
have long described the emotional toll of systems that require them to emphasise their 
children’s difficulties in order to secure funding. The settlement promotes work that refocuses 
attention on what disabled children need for learning rather than on perceived shortcomings. 
By addressing the relationship between policy structures and attitudes of ableism, the reforms 
encourage a culture where disabled learners are recognised for their strengths and aspirations. 
 
The announcement recognises that system change will take time, but it also acknowledges that 
the status quo cannot continue. Many disabled children have attended school only part time 
because resources were insufficient. Others have been isolated from classmates and distressed 
by their exclusion. Schools have struggled to balance competing demands while knowing 
they could not always offer the education students deserved. The settlement provides a path 
forward.

For families and educators, the announcement offers something that has often been missing, 
a sense of confidence that the system is finally being redesigned with disabled learners at its 
centre. For disabled students, it opens the possibility of a future where belonging, participation 
and achievement are supported rather than constrained.
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“Child protection isn’t just a policy – it’s a culture.”

For over 30 years, Child Matters has led the way in child abuse prevention across 
Aotearoa New Zealand. Chief Executive Jane Searle highlights the vital role of school 
boards in ensuring schools are physically and emotionally safe for every student and 
staff member.

Boards have three key responsibilities:

•	 Leadership and culture: Make child protection a standing priority and foster a 
culture where children’s wellbeing is at the forefront of decision making.

•	 Robust policy and process: Ensure all policies and procedures meet legislative 
requirements, are practical for staff and clearly identify a trained designated person 
for child protection.

•	 People and practice: Invest in training, resourcing and ongoing reflection so every 
adult in the school community understands their role in keeping children safe.

Watch this informational video specially designed for school boards from the 
Child Matters CEO. Click on the image below or go to: https://www.youtube.com/
watch?v=JCJedK9lV8s.

“It’s not about ticking a box – it’s about building a culture where children’s mana and 
wellbeing come first.”

Child Matters – strengthening 
child protection in schools

https://www.youtube.com/watch?v=JCJedK9lV8s
https://www.youtube.com/watch?v=JCJedK9lV8s
https://www.youtube.com/watch?v=JCJedK9lV8s
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Gallagher study and student 
awards 2026

Established in 1999 during the New Zealand School Trustees Association’s 10th anniversary, the 
Board Member Study Awards celebrate the dedication of school board members to New Zealand’s 
education system. These annual scholarships support study programmes and projects that benefit 
not only the recipients, but also their schools, communities and the wider governance sector.

This year, for the first time, we’ve introduced five $1,000 scholarships to support students who 
have served as student representatives, helping them pursue study beyond secondary school.

A huge thank you to our sponsors, Gallagher Insurance, for making these awards possible. And 
thank you to everyone who applied or nominated someone. Across both awards, we received 
over 90 applications, all focused on growing governance capability and helping schools and 
communities thrive.

Now, it’s time to celebrate! 

Gallagher School Board Member Study Award winners:
•	 Graham Nelson, Pukeoware School, Waiuku
•	 Sharnay Cocup-Hughes, Taupiri School, Waikato
•	 Rebecca Harvey, Mangaroa School, Upper Hutt
•	 Ali Johar, Rutherford College/Avondale College, Auckland
•	 Felicity Robinson, Te Kura Tuatahi o Papaioea – Central Normal School, Palmerston North

...and our inaugural Gallagher Student Board Representative Scholarship winners:

Diversity, Equity 
& Inclusion 
– Malwain 
Andre Da Silva, 
Whangārei Boys’ 
High School, 
Whangārei

Academic 
Excellence – 
Megha Senthilkum, 
St Hilda’s 
Collegiate School, 
Dunedin

Culture & 
Communication – 
Siesia Malungahu, 
James Cook High 
School, Auckland

Innovation & 
Problem Solving – 
Geronimo LaHood, 
Wellington High 
School, Wellington

Leadership & 
Community Impact 
– Hana Davis, 
Te Wharekura 
o Arowhenua, 
Invercargill
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NZSBA  Annual Conference 
Auckland 2026

17-19 July 
Aotea Centre

More info coming soon at nzsba.org.nz.


